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ABSTRACT 

This manual evaluates and describes an educational 
day care model after 1 year of development. The model was designed 
for 3- and 5-year-old disadvantaged youngsters who exhibit low scores 
on intelligence, linguistic, and perceptual tests. Model objectives 
were based on the following criteria: (1) effectiveness of the 
curriculum with children, (2) manageability of staff and curriculum 
development activity, (3) flexibility, and (4) transportability of 
the model. The manual includes a description of population, a list of 
behavioral objectives for 3-, 4-, and 5-year-olds, an itemized list 
of equipment and materials, and a description of staff functions ? The 
manual also includes a preliminary analysis of test scores used to 
compare experimental and control groups and measure language and 
perceptual development. Appendix One contains an outline of a 5-year 
plan for day care, and Appendix Two, which takes up 96 of the 
manual 1 s 104 pages, contains examples of weekly planning sheets and 
instructional themes. [Not available in hard copy due to marginal 
legibility of original document. ] (JE) 
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Introduction 

« 

Comprehensive child care for working mothers is a critical need in the 
South Central Region and the nation. The culture of poverty often includes one- 
parent homes, and mothers are frequently forced into the labor market at salaries 
insufficient to underwrite quality care for their preschool children. Low family 
income and a high cost of living often necessitate the employment of both parents 
in two-parent homes. Preschool children of working mothers, especially mothers 
from poverty areas, need comprehensive child care. The potential for comprehensive 
day care is largely unrealized, despite the likelihood that purely custodial child care 
may well increase the need for later costly compensatory educational programs as 
these children move into public schools. 

"While some day care agencies exist within the region, supporting human 
resources are largely underdeveloped. Day care accreditation standards have dealt 
almost entirely with quantitative aspects, such as space, leaving wide qualitative 
differences. No standards exist for center personnel, and no institution within the 
region now trains day care personnel. There is little hope that the manpower crisis 
will be ameliorated within the near future. In the past, manpower and training limi- 
tations have led to a single day care objective: the physical care of young children. 
Community action agencies helped to broaden day care objectives by demonstrating 
a concern for health, nutrition, a*id parent involvement. Even so, comprehensive 

day care programs, including educational and staff development components, are 

\ 

non-existent in the Region. 
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I. DESCRIPTION OF POPULATION 

A. Geographic Location of Sites 

Pulaski County is situated in central Arkansas, and includes Little Rock, 
North Little Rock and surrounding areas. Four sites were chosen within the 
county. 

Site A is a rural non-farm community located east of Little Rock. Four 
. thousand Negroes and five hundred Caucasians reside in the community. Em- 
ployment opportunity is limited, and most are employed as domestic and un- 
skilled laborers in Little Rock. The average annual family income is estimated 
at $1,500-2,000. Forty-five children, ages three through five, are enrolled in 
Site A Center which is housed in the basement of a church. 

The two additional center sites became operational in fall, 1967, and are 
located in housing projects. Site B enrolls twenty-nine and Site C enrolls 
twenty-four youngsters . 

The control site. Site D, is ten miles northeast of Little Rock and is similiar 
to Site A in terms of population, income, and racial distribution. The current 
enrollment includes twenty -four children ages three to five. 

B. Cultural Characteristics 

The program was developed for disadvantaged youngsters who exhibit low 
intelligence, linguistic, and perceptual scores on tests. It can and must be 
modified for other groups . 

C. Educational Background of Children 

None of the children in any of the centers had previous educational experi- 
ence prior to entrance in the EOA day care centers. 

D. Incidence of Health Problems 

Few severe health problems exist among present center enrollment. Several 
children in one center have been diagnosed as retarded by the University of Ark- 
ansas School of Medicine. 
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II. RELATED LITERATURE AND OBJECTIVES 

Hebb,(1958) found indications in his experiments of an environmental- 
experiential effect on perceptual processes. He hypothesized that sensory 
input is necessary to arouse and facilitate perceptual development. Covington 
(1967) found initial perceptual differences between middle- and lower-class 
children. These differences responded to training which was more beneficial 
to the lower- than middle-class children. Deutsch, M. (1963) found differ- 
ences in the auditory discrimination abilities of lower- and middle-class child- 
ren. Deutsch, C. (1968) indicates a theoretical justification with supporting 
data leading to the preliminary assumption of a social-class-perceptual process 
relationship. She also called for educational programs planned to enhance per- 
ceptual skills. 

The language problem of the disadvantaged child is well documented by 
Bereiterand Englemann (1966), Bernstein (1958), Brodbeck & Irwin (1946), 
Deutsch, M. (1963), Lawton (1968), Loban (1966), and McCarthy (1954). It 
seems clear that no compensatory preschool program is complete without a lan- 
guage component. 

Regional research by Jones (1966) indicated Head Start children in the region 
were below norm standards as established by Templin (1957) both in quantity and 
quality of language. Their language did not. appear to undergo a change after 
participation in a summer Head Start program. Moseley (1968) found third- and 
fourth-grade Negro children in the region were a year and one-half to two years 
behind middle-class children in visual motor development. (Significant at the 
.01 level). 

The review of literature and consultant recommendations led to expression 
of objectives behaviorally . 

A. The Development of Motor Perception and Skills 

(Examples of development are expressed behaviorally) 

1 . Guss Motor Development 

The three-year-old child will be able to: 

— Walk a nursery length balance beam forward 
— Run, jump, and walk 'upon command 
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— Name and point to head, neck, arms, legs, feet, 
eyes, nose, ears, and hair upon command 
— Clap to a song in 4/4 rhythm 

Fours can in addition to the above skills: 

— Walk the balance beam backward 
— Hop on one foot 

— Name the ankles, toes, and fingers 
— Clap and march to 2/2 and 4/4 music 

Fives can in addition to the above skills: 

— Walk the balance beam sideways 
— Skip 

— Label left and .right arm, leg, .and foot 

—Clap, march, and skip to 3/4, 2/2, and 4/4 music 

2 . Fine Motor Development 
Threes can: 

— String four one -inch beads 
— Cut between two lines one-inch apart 
— Complete the assembly of the pink tower 
— Reproduce a one-inch cube design on the design 
— Reproduce large parquetry designs on the design 
— Label circle, square, and rectangle 

Fours can in addition to the above skills: 

— String a design with at least six one-inch beads 
— Complete a parquetry design beside the design plate 
— Complete a one-inch cube block design beside the design 
— Make a circle, square, rectangle, verticle line, horizontal 
line, and triangle when so instructed 
— Complete a two-trap simple maze design 
— Cut a circle, square, or picture with well defined edges 
— Connect by a straight line between two given points 
— Complete a simple ten-piece puzzle 

Fives can in addition to the above skills: 

— Print their names 
— Complete a five-trap maze design 
— Smoothly cut the figure of a man 

— Draw a man demonstrating adequate body image for the age 
— Complete an eighteen-piece puzzle 
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B. Development of Visual Perception and Skills 

(Examples of development are expressed behaviorally) 

Threes can: 

# 

— Trace over his first name with a crayon 
— Recognize two like objects 

—Remember which object is removed from a tray of three objects 
— Play simple Lotto, Level 1 and 2 
— Match number sets of one, two, and three objects 
— Count to five using objects 
— Label red, yellow, green, brown, and blue 

Fours can in addition to the above skills: 

. — Trace their first and last name 
— Copy their first name 
— Follow a chart track from left to right 
--Label pictures placed left to right 
— Recognize like objects 

— Match number sets of one, two, three, and four objects 
— Count to ten using concrete objects and dots 
— Label red, yellow, green, brown, purple, orange, blue, 
white, and black . - 

—Label light-dark 

— Arrange shades of red, yellow, blue from light to dark 

Fives can in addition to the above skills: 

— Print their own first and last name 
— Identify like or different sequences such as h h d h 
— Match 3-dimensional letter form with 1 -dimensional letter form 
— Count to ten 

— Show sets 1-10 using concrete objects and dots 
— Show more than, less than 
— Match numerals to ten with dots and objects 
— Write numerals to ten 

— Label red, yellow, green, blue, brown, purple, orange, white, 
and gray 

— Arrange shades of red, yellow, green, blue, brown from light to 
dark 

C. Development of Auditory Perception and Skills 

(Examples of development are expressed behaviorally) 

Threes can: 

— Identify familiar sounds on records 
— When bells are sounded, identify high and low sounds 
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— Follow two given directions 

— Discriminate between two gross sounds (bell - door slam) 
and identify the sounds 

— When shown pictures of a cat,- dog, horse, cow, and pig, 
give sounds of the animals 

Fours can in addition to the above skills: 

— Follow three directions 
— Identify two simple rhyming words 
— Discriminate loud -soft, fast-slow 

— Listen to a simple story and retell the story in a three- 
scene sequence 

Fives can in addition to the above skills: 

— Recognize and give sounds of five consonants 
• — Recognize and point to words which begin with these sounds 
— At the listening station, follow directions to turn pages of the 
book 

— Retell a story with four or five sequences 
— Follow four related directions 

D. , Development of Language Perception and Skill s 

(Examples of development are expressed behaviorally) 

Threes can: 

— Label objects in the classroom 
— Label family members 

— Give first and last names of self and three others in class 
— Give names of their teachers and aides 

— Express himself in a four-word simple sentence when asked 
to do so 

— Retell parts of stories such as title, names of characters 
— Demonstrate knowledge of up-down 

Fours can in addition to the above skills: 

— Name other children in his class and all staff in the center 
— Retell parts of stories 

— Express self in a five -word simple sentence 
— Execute first three levels of Lotto game 
— Demonstrate knowledge of position words: top-bottom, 
on~by; over-under, besides, above-below 
— Demonstrate knowledge of alike and different: hot-cold, 
big-little 
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Fives can in addition to the above skills: 

— Use descriptive adjectives such as: large-small, heavy- 
light, more-less than, good-bad, rough-smooth 
— Express self in a simple or compound sentence 
— Give instructions to another 

— Classify pictures of objects into the following categories: 
animals (farm, zoo, home), foods (fruits, vegetables, meats), 
furniture (according to place in home) 

III. PHYSICAL SETTING AND LOGISTICS 
A. Facility 

i 

Centers can be located in housing projects, churches, community centers, 
schools, homes, industrial centers, or specially constructed facilities. The 
SCREL projects are housed in a church basement (Site A), housing project apart- 
ments (Site B and C) , and a community center (Site D) . An average of 45 square 
feet per child of floor space is provided. Ample fenced outdoor space is equipped 
with swings, slides, perceptual bars, and rocking horses. 

Within each center special learning areas are established with appropriate 
equipment. These areas include the following: 1) visual, 2) language, 

3) listening, 4) story, 5) art, 6) block,. 7) dress-up, and 8) playhouse. 

During the educational period, teachers, aides, and their children have 
scheduled working periods in each of the center areas. Work periods are from 
ten to thirty minutes in length, depending on the age of the children and the daily 
activities. In all instances, each child spends time daily in planned opening, 
language, listening, story, trt, visual, and musical activities . 

B. Equipment 

To facilitate teacher development and translation of objectives into practice, 
only material pertinent to each learning center is housed at the center. Itemized 
lists of equipment and materials follow: 
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Motor Training 

1 Balance Beam 

2 Balance Board 

1 Tunnel 

3 Hula Hoops 

4 Ropes (jump) lg. 

2 Balls (utility) 

6 Ropes (jump) sm. 

1 Records (assortment) 
1 Game Equipment 



Teaching Pictures 

10 Teaching pictures 
1 Nursery Rhymes 
1 Variety 
1 Safety 
1 Seasons 
1 Holidays 
1 Community 
1 Health/Cleanliness 
1 Oak Frames 



Ins tructo Kits 



Visual 



1 #141 Transportation Simple 
1 #142 Cars -Trucks 
1 #143 Trains 

1 #144. Transportation Water 
1 #145 Transportation Air 
1 # 90 Animals (zdo) 

1 #282 Animals (woods) 

1 #283 Animals (field) 

1 #88 Animals (farm) 

1 # 87 Farm 
1 #260 Plant (growth) 

1 #262 Plants (food) 

1 #263 Seeds 
1 #577 Seasons (magnetic) 

1 # 33 Opposites 
1 #38 Classification 
1 #140 Circus 

1 #285 We Dress for the Weather 
1 #132 Negro Family 
1 #149 Members of the Family 
1 #116 People We Know 
1 #152 Three Pigs 
1 #154 Three Bears 
1 #155 Gingerbread Boy 
1 #156 Red Riding Hood 
1 #162 Three Goats Gruff 
1 #165 'Mother Goose Rhymes 
1 #166 Mother Goose Combination 
Flannel Stories 



1 Math-Stern Kit 
1 Math-Inquisitive Games 
1 Templates (set) 

1 Property Blocks 
1 Color Kit 
1 Color Tablets 
1 Geometric Shapes 
1 Matching Cards 
1 Cone (color) 

1 Cone (jigsaw) 

1 Blocks (puzzle) 

1 Puzzles (difference) 

1 Keg (stack) 

1 Egg (stack) 

1 Cup (stack) 

1 Peg Grading Board 
1 Puzzles -Fit-A-Space 
1 Sorting Box (shape) 

1 Dominoes (Kinder) 

1 Dominoes (color) 

1 Number Learner 
1 Perception Plaques 
4 Cylinders (insert) 

4 Dressing Frames 
1 Rubber Fit-In Puzzles 
1 Design Cubes 
3 Color Forms 
1 Lotto (wood) 

6 Lotto (learning) 



Visual/cont. 
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Peg Boards (6x6) 

Peg Boards (10 x 10) 

Pegs (round) 

Pegs (beaded) lg. 

Pegs sm. 

Laces (beads) 

Puzz'es 
Racks (wLe) 

Walk -On-Number Line 
Walk -On-Letter Line 
Play Chips 
Teaching Bear 
Workbooks (per year) 

Pegboard Designs 
Lacing Cards 
Puzzles (people) 

Puzzles (animal) 

Puzzles (shapes) 

Inch Cubes (colored) 

Inch Cube Designs (colored) 

P quetry (lg.) 

Parquetry Design Cards lg. 
Parquetry sm. 

Parquetry Designs sm. 

Inch Cubes (plain) 

Inch Cube Perspective Design 
Perspective. Designs Col. 
Stencils (shapes) 

Stencils (animals) 

Magnetic Shapes 
Pupil Pack 
Bendable Family 
Rubber Farm Animals 
Bendable Community Workers 
Bendable Zoo Animals 
Sense Box 
Color Paddles 



Capital Outlay And Educational Supplies 

Listening Cente* (Acoustiphone) 

Tape Recorder (Cassett) 

Record Player 
Projector Screen (Nifty) 



1 Peabody Level P 
1 Peabody Level I 
1 Words and Actions 
1 Sounds I Can Hear 
1 Listen, Mark, & Say Tapes 
1 Workbooks 
1 Bells (Melody) 



Playhouse Area 

1 Table and Chairs 
1 Refrigerator (Holbrook) 
1 Stove (Holbrook) 

1 Sink (Holbrook) 

1 Ironing Board 
1 Iron 
1 Toaster 

1 Brooms, Mops, etc. 

1 Dishes 
1 Pots and Pans 
1 Chair (rocking) 

1 Shelving 
4 Dolls 

1 Clothes (doll) 

1 Mirror (metal) 

1 Bed-doll 
1 Chest of Drawers 
1 Telephone (wooden) 



Block Area 



1 Block Bin 

1 Blocks (hollow unit) 170 pcs. 
1 Barn 
1 House 
1 Furniture 
1 Garage 

1 Trucks (FB & Trailer) 

1 Moving Van 
1 Dump Truck 
1 Car 
1 Boat 
1 Jeep 
1 Bus 

1 Gas Pump 
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Transportation to and from the center is provided by parents. All food 
menus, purchasing, and preparation is handled by EOA at a cost per child 
of 80£ daily for the two meals and two snacks. 

STAFFING 

The center staff is viewed as a unitary structure with the supervisor- 
teacher as team leader. Under the supervisor-teacher, one teacher and 
supporting assistant teacher are provided per fifteen children. Each person 
has a definite teaching role. As the thirty-minute work periods are divided 
into 'two teaching segments, everyone is teaching during the educational 
program. There are two groups of visual, one story, one art, one language, 
and one listening group during each of the three daily work periods. The super- 
visor-teacher is responsible for coordinating activities. Each teacher partici- 
pates in planning specific activities for her group. 

The teacher directs new lessons in. visual, language, and story activities. 
Assistant teachers direct and manipulate visual material, art, and listening 
activities previously presented. Part-time personnel work with individual 
children . Teachers are encouraged to work with no more than three to five 
children in a group. 

While the present projects have involved no trained personnel and no 
certified teachers, it is acknowledged that availability of a pro'essionaily 
trained person would facilitate both program and center operation by reducing 
required supervision. Other staff members may be persons with less education. 
They should, however, be interested in education, as well as caring for children. 
Acceptable speech patterns and willingness to learn are desirable characteristics 
in day care personnel. Literacy is necessary in teachers and desirable in aides. 

Pre-service training was hot possible because the institution operates 
twelve months of the year. A two-week pre-service period should be planned 
for opening centers . 
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SEPTEMBER 

1. Me 

2. Family 

3. Houses 

4. Foods for me 

OCTOBER 

1. Postmen 

2. Firemen 

3. Policemen 

4. Signs of Fall 

a. Halloween 
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NOVEMBER 

1. Autumn Harvest 

2. Indians 

3. Pilgrims 

.4. Thanksgiving. 

DECEMBER 

1. Review • 

2. Christmas Customs of Other Lands 

3. Christmas Customs of Our Land (religious) 

4. Christmas Customs of Our Land (secular) 

JANUARY 

1. The New Year 

2 . Winter 

3. Signs 

4. Safety 

5. Review 

FEBRUARY 

1. Great Americans (Martin Luther King) 

2. Great Americans (Lincoln) 

a* Valentines 

3. Great Americans (Washington) 

4. Great Americans (Sonny Walker) 




Table 1 


DESCRIPTION OF SAMPLE 
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Age 


Sex 


Experimental 


Control 


Three years 


M 


7 

% 

7 A 


1 


• 


F 


2 


Four years 


M 


5 


9 




F 


15 


1 


Five years • 


M 


9 


1 




F 


5 


5 


Total 


All Ages 


N=45 


N=19 



